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GEK-OOl.OO (HOU) : Teacher --Made Teaching Aids 
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Module Cluster Rationale 

Properly used instructional materials are ax\ integral part of 
effective teaching. All children do not learn at the seme rate^ nor 
do they l°arn in the same way; thus^ the teacher vho has many varied 
approaches to a given tasK stands a far greater chance of success with 
aJLl her students than does one vhose choices of methodology are limited. 

The neicessary drill in much stimulus-response learning and adequate 
reinforcemetnt of desired responses is often monotonous, and children 
regard such learning as drudgery. There is no intrinsic interest and 
there is no fu/i. Wie position taken here is: 

1. That student?; learn natxirally through play and game-like 
acti^'n.ties , 

2. That students learn "best vhen instruction is multi-sensory in 
nature . 

3. That teacher-made teaching aids — teacher-designed activities as 
opposed to teacher-made audio-visual aids — ^permit the teacher 
to design instruction relevant to specific needs in vays that 
commercisJLly produced materials may not* 

k. That teacher-made teaching aids can provide vehicles for 
creative teaching. 

Module Cluster Objectives 

The purposes of this modvile cluster are: (l) to help the intern 
learn how to select teaching aids appropriate to "both specific pupils 
and objectives, and (2) to help the intern make, use, and evaluate 
teaching aids appropriate to "both specific pupi3.s and objectives* 

Modxile Cluster Prerequisites 

There are no prerequisites to this module cluster- 
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Ob,iectives 

Given an array of teaching aids and a list of objectives, the intern 
vlll be able to select an aid to match each objective, 

Prequisites 

There are no prerequisites to this module. 

Pre-Assessment 

The intern vill be given a test in which he is to match objectives 
on a given list vlth the appropriate teacher-made teaching aids as 
depicted in a series of slides . The test v'll be administered and 
scored by the -university instructor. The intern vill match objectives 
and aids vrith one hundred percent accuracy. 

Learnino; Alternatives 

The following activities will be made available to the intern to 
help him meet the objective of the module. 

1. Attend a seminar designed to orient the intern to the objective 
of this module . 

2. Read from R. Murray Thomas' and Sherwin G. Swartout's Integrated 
Teac}ii7%g Mateirials ^ David McKay Company, New York, 19^3 . Guidance 
in selecting, creating, and using a wide variety of teaching 
materials is given. Reading sources are included. Specific 
examples of how other teachers have used certain materials. 

See especially Chapter 2, "A Process for Selecting Methods." 
Library call number is LB 1027 T53 1963. 

3. Design your own instruction. 
Post-Assessment 

The intern will be given a test in which he is to match objectives 
on a given list with the appropriate teacher-made teaching aids as 
depicted in a series of slides. The test will be administered and 
scored by the university instructor. The intern will match objectives 
and aids with one hundred percent accuracy. 

Remediation 

Should additional instruction be needed, the intern and his team 
leader or university instructor will design it. 
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Qb.jectives 

The intern vill design (described in vriting or in a sketch) a 
teaching aid which meets both the needs listed and the criteria described 
in the assessment procediires of this modiile. 

Prerequisites 

Completion of GEiT-001.01 (HOU), Selecting Teaching Aids, is a 
prereq^uisite to this modiale. 

Pre -Assessment 



The intern viU present a design for a teaching aid which would help 
meet one of the following pupil needs : 

1, Several pupils in your class are having trouble with the process 
of categorizing similar ideas or objects. 

2, Some of the pupils in your class are unable to organize and 
display data they have accumulated that is related to a specific 
area of interest . 

3, You wish to reach all of your pupils in terms of experiential 
learning about a particular concept or unit of study. You have 
decided that what is needed is something kinesthetic to round 
out yovir multi-sensory approach. 

k. You want to facilitate an attitude change in order to improve 
interpersonal relationships within your classroom. Class 
discussions and filmstrips haven't had much effect. 

The intern's design must — in the judgment of the team leader or 
university instructor: 

1. Be appropriate to both the pupils and the objective for which 
it was designed. 

2. Appear to have the potential of being colorful, legible, sturdy, 
and motivating. 

Learning Alternatives 

1, Attend a seminar designed for brainstorming ideas for each of 
the problem areas . 

2. Kead from any or all of the following sources: 

a. Garrison, Cecil I. lOOZ Media Ideas for Teachers. McCutchan 
Publishing Corporation, 2526 Grove St., Berkeley, California 
9^1701; , 1968. Includes twenty of the major areas that the 
average teacher will encounter in his use of media in the 
classroom, including projectors, puppets, tape recorders, 
bu3Jl.etin boards, flannel boards, field trips, teaching 
machines, etc. Library call number is LB 10^43 G25 1970. 
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D. Kemp, Jerrold. TlcovvLng and Producing Audiovisual Materials. 
Chandler Publishing Co., 12^1 Spear Street, San Francisco, 
California 9^1105, 1963. A comprehensive book with specific 
instructions for making seven kinds of audiovisuals . Includes 
perception, communication, and learning theory as veil as good 
backgroTind for xising audiovisual materials in instruction. 
Library call n-umber is LB 10^13 K^i I968. 

c. Morlan, John. Preparation of Inexpensive Teaching Materials. 
Chandler Publishing Company, San Francisco, California, I963. 
Geared for teachers who have had little technical training in 
instructional materials preparation. Guidance for involving 
both teacher and students in production. For teachers in all 
subject areas and on all grade levels. Library call number is 
LB 3261 .M6. 

d. Thomas, R. Murray and Sherwin G. Svartout. Integrated Teaching 
Materials. David McKay Company, Inc., New York, I963. Guidance 
in selecting, creating, and using a wide variety of teaching 
materials. Reading soiirces are included. Specific examples 

of how other teachers have used certain materials. See 
especially Chapter 2, "A Process for Selecting Methods." 
Library call number is LB 102? T53 1963. 

e. Torrance, Paxil and R. E. ^^yers . Creative Learning and Teaching. 
Dodd, Mead and Company, New York, 1970. What it means to be a 
creative teacher, with implications for the part played by 
teacher-made teaching aids in teaching creatively. See 
especially Chapters 2, 3, and 12. 

f. Randall, Reino and Edward C. Haines. Bulletin Boards and 
Display. Davis Publications, Inc., Printers Building, 
Worcester, Massachusetts, I96I. Library call number is 
LB IOI15 R26. 

g. Tiemann, Ernest F. Better Bulletin Board Displays. Published 
by Visual Instruction Bureau, Division of Extension, The 
University of Texas at Austin, Library call number is 

LB 10); 5 Tl|. 



3. Design your own instruction. 



Post-Assessment 

The intern will present a design for a teaching aid which would help 
meet one of the following pupil needs: 

1. Several pupils in your class are having trouble with the process 
of categorizing similar ideas or objects. 

2. Some of the pupils in your class are \mable to organize and 
display data thc.»y have accumulated thao is related to a specific 
area of interest. 
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3, You vish to reach all of yoxir pupils in ternis of experiential 
learning al?out a particular concept or unit of study. You have 
decided that vhat is needed is something kinesthetic to round 
out your multi-sensory approach. 

k. You vant to facilitate an attitude change in order to improve 
interpersonal relationships vithin your classroom. Class 
discussions and filmstrips haven't had much effect. 

The intern's design must — in the judgment of the team leader or 
university instructor: 

1. Be appropriate to "both the pupils and the objective for which 
it was designed. 

2. Appear to have the potential of "being colorful, legi'ble, sturdy, 
and motivating. 

Remediation 

If necessary, the intern and his team leader or university instructor 
will design additional instruction. 
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Ob.iectives 

The intern vill make and use a teacher-made teaching aid and evaluate 
its effectiveness according to criteria described in the assessment 
procedures of this module. 

Prereqxiisites 

Completion of GEN-001.02j Designing Teaching Aids, is prerequisite 
to this modiile . 

Pre-Assessment 

The intern vill demonstrate his ability to make and use a teaching 
aid in a classroom situation. The following criteria will be applied by 
his Assist and Assess Team in determining this competency: 

1. The objective was submitted to the Assist and Assess Teem in 
writing prior to the lesson. 

2. The teaching aid was appropriate to the pupils and the objective. 

3. Classroom management procedures reflected a competency in using 
teaching aids as an indivi dual. jl zed activity. 

h. The teaching aid was constructed so that it was colorful , legible, 
sttirdy, and motivating. 

In addition, the intern will demonstrate his ability to eveiluate the 
effectiveness of his teaching aid through use of a checklist. He is 
expected to essentially agree with ratings on a similar checklist maxked 
by his Assist and Assess Team. The criteria are: 

1. Children's interest was s\xstained. 

2. Children could cope with the aid independently. 

3. Responses of the children were those intended by the aid. 

U. A positive attitude toward the learning activity was observable. 

5. Reinforcement of old learning or achievement of new learning 
was evident. 

Learning: Alternatives 

1. Observe a teacher in your school who is using teacher-made 
teaching aids . 

2. Consult with teachers or supervisors in your school about types, 
uses, and values of teacher-made teaching aids. 

3. Survey several toystores or teacher-supply houses for ideas. 

h. View the videotape in the LRC of a fourth grade using teaching aids. 

5. View the videotape in the LRC of a kindergarten class using 
teaching aids. 

6. Design your own instruction. 
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Post-Assessment 

The intern vill demonstrate his ability to make and use a teaching 
aid in a classroom situation. The foUoving criteria will he applied by 
his Assist and Assess Team in deteimning this competency. 

1. The objective vas submitted to the Assist and Assess Team in 
writing prior to the lesson. 

2. The teaching aid was appropriate to the pupils and the objective. 

3. Classroom management procedures reflected a competency in using 
teaching aids as an individualized activity. 

The teaching aid was constructed so that it wgis colorful, legible, 
sturdy, and motivating. 

In addition, the intern will demonstrate his ability to evaluate the 
effectiveness of his teaching aid through use of a checklist. He is 
expected to essentially agree with ratings on a similar checklist marked 
by his Assist and Assess Team. The criteria are: 

1. Children's interest was sustained. 

2. Children could cope with the aid independently... 

3. Responses of the children were those intended by the aii. 

U. A positive attitude toward the learning activity was observable. 

5. Reinforcement of old learaing or achievement of new learning 
was evident. 

Remediation 

Additional instructional activities, if needed, will be designed by 
the intern and his team leader or university instructor. 
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Rationale 

If all students learned in precisely the sane manner, if they all 
reacted to classroom situations in the same way, then teachers could 
select those teaching methods vhich best fit their individual tastes and 
personalities and use these seme methods over and over again as long as 
they taught. Admittedly, this is the practice of many teachers; still, 
evidence clearly points to the fact that students have different learning 
styles. No tvo students react to a learning situation in the same way. 
Therefore, it is clearly evident that teachers need a variety of techniques 
vhich einploy many strategies so that an individual student m^y experience 
that learning situation which best s;iits his particular learning style. 

The predominate teachir^g methods which teachers still employ are 
teacher-centric; that is, the focus in the teacher-learner situation is 
centered on the teacher. For example, methods which woixld be termed as 
teacher-centric would be lecture and recitation methods. Teachers need 
to be able to conduct teacher-centric presentations in an exenrplary manner. 
Likewise, teachers need to be able to organize and conduct student-centric 
presentation lessons in an exemplary manner. Examples of student-centric 
presentations are all types of discussions, panels, symposiums, socio- 
drama, and oral reporting. 

This module is prepared to enable the intern to conduct student- 
centric teaching presentations in an effective manner. 

Ob.lectlves 

1. The intern will describe acceptable methods for teaching the 
following student-centric teaching presentations: (a) small 
group discussions, (b) large group discussions, (c) panels and 
symposiums, (d) staged socio--drama, (e) whole class socio-drama, 
and (f) discovery lessons. 

2. The intern will select two of the above student-centric teaching 
methods and use them in conducting at least two lessons with 
elementary school children. The lessons should meet criteria 
developed by the intern's team. 

3. The intern will evaluate his student-centric teaching presentations 
on the basis of student learning and acceptable criteria decided 

on by the intern's team. 

Prereq\iisites 

An intern should have demonstrated his ability to write instructional 
objectives and plan lessons before beginning this mod\ale. 

Pre-Assessment 

The pre-assessment procedures consist of: 

1. A pencil-and-paper test in which the intern is asked to describe 
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the methods he would use to teach the following student-centric 
presentations: (a) small group discussions, (b) large group 
discussions, (c) panels and sym^-^o- ■ nmr. .. (d) staged socio-dramas , 
(e) whole class socio-dramr>' !covery lessons. 

The test shall be adminis , by the university 

instructor. 

2. The planning, teaching, and evaluation of two lessons with 

elementary school children utilizing each of two student -centric 
presentations. The adequacy of the plan, the teaching, and the 
evaluation shall be detemined by the team leader using criteria 
developed by the intent's team. 

Learning Alternatives 

The following are intended to assist the intern in meeting the 
objectives of the module: 

1. View video-taped lessons of teachers in the field utilizing 
student-centric teaching methods when presented to seminar 
groups. During and after the presentations, interns should 
analyze and critique the lessons. In addition, they should 
construct guidelines to be used in evaluating their own lessons. 

2. After reading the resources listed below and attending discussion 
seminars concerning the readings, peer-teach utilizing student- 
centric teaching methods. The university instructor and interns 
analyze and critique the lessons. Guidelines for evaluation are 
constructed for personal use. The following resources should be 
helpful in these tasks: 

a. Burns, Paul C. and Alberta L. Lowe. The Language Arts in 

Childhood Education. Rand McNally and Company, Chicago 
1966, pages 83-87. 

b. Goldmark, Bernice. Social Studies: A Method of Inquiry, 

Wadsworth Publishing Company, Belmont, California, I968, 
pages 115-15!+. 

c. Hyman, Ronald T. Ways of Teaching. J. B. Lippincott Company, 

Philadelphia, 1970. Discussion method, pages 39-55, 83-102, 
103-123; Role playing, pages 165-213. 

d. Jarolimek, John. Social Studies in Elementary Education. 

Second Edition. The Macmillan Company, New York, 1966, 
pages 176, 180, 197, 202. 

e. Shuster, Albert H. and Milton E. Ploghoft. The Emerging 

Elementary Curriculum. Second Edition. Charles E. Merrill 
Publishing Company, Coliambus, Ohio, 1970, pages IOI4-IO7. 

3. Participate as "pupils" as the diversity instructor utilizes 
student-centric methods as he teaches. Analyze and critique the 
lessons from both a learner's and a teacher's point of view. 
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Post- Assessment 

The post-assessment procedures consist of; 

1- A pencil-and-paper test in vhich the intern is asked to describe 
the methods he would use to teach the following student-centric 
presentations: (a) small group discu^^si ons , (b) large group 
dis cussions , (c) panels and synivosiums ) staged socio-dramas % 
(e) whole class socio-dramas ; and (f) dn^overy lessons. 

The test shall be administered and scoxua by the university 
instructor. 

2. The .planning, teaching, and evaluation of two lessons with 

elementary school children utilizing each of two student-centric 
presentations. The adequacy of the plan, the teaching, and the 
evaluation shall be determined by the team leader using criteria 
developed by the intern's team. 

Remediation 

' Remedial activities shall be designed by the intern and his team 
leader or university instructor as needed. 
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Module Cluster Rationale 

As learning processes and outcomes are exandned, it becomes evident 
that individual pupils have different learning styles • Commensurately , 
teachers have varying methods of teaching which are based on their personal 
beliefs about teaching and learning. Teachers must be able to utilize a 
variety of teaching styles so that they can match their teaching styles 
to the learning styles of pupils ^ teachers must also be able to evaluate 
each of the various styles to ascertain their appropriateness for 
individual situations. 

Even thr ,1 "education" means to ^vbm out," the predominant 

methods fc . nts of all ages are bL..-;ed on a "put in" theory 

which is basxcaJ-iy teacher-centric. Teacher-centric methods are methods 
which focus a major portion of attention on the teacher. Teacher-centric 
teaching procedirres are usually characterized by a teacher giving 
information, by pupils responding to questions asked by the teacher, and 
by teacher-pupil discussions, 

A careful examination of the research does not reveal evidence that 
there is any one most effective pattern of instruction for every teacher 
in every situation. More mature and more able pupils often seem to profit 
most from teacher-centric styles of teaching. However, the effectiveness 
of teacher-centric styles of teaching is largely dependent on the level 
of rapport within a classroom group and between individual pupils and the 
teacher, the maturity of the students, the relevancy of the content to the 
learners, and the ability of the teacher to lead students to idezatify with 
the ideas presented. Thus, a normal expectancy is t-at teachers should 
be skilled ir. the arts of giving information, quest: ling, and leading 
discussions. This, then, is tie focus of this mod^-V cluster. 

Module Clus:l>dr Ob^jectives 

This I. 'dule cluster is de?,igned to help the int /n to learn and 
practice effective pronrdures for implementing teacher-centric methods 
of teaching. Specifically, this module cluster is intended to help the 
intern become competent in designing, implementing, and evaluating lecture, 
recitation, and discussion lessons. 

Module Cluster Prerequisites 

Before beginning this module cluster, the intern should have 
demonstrated his ability to write instructional objectives, to plan 
lessons intended to foster the achievement of those objectives, and to 
ask various types of questiions. 
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Ob,1ectives 

1. The intern will describe the different types of lectures aaid 
recitations, the purpose of each type, and the operational 
procedures of each type. 

The intern will develop a list of criteria for detemining the 
effectiveness of using lecture and recitation teaching presentations 

The intern will plan one lectiire presentation and one recitation 
presentation for use with elementary pupils. 

The intern will present one lectiire lesson and one recitation 
lesson and evaluate performance in relation to criteria he 
has established. 

5. The intern will evaluate his effectiveness at presenting a lecture 
lesson and a recitation lesson on the basis of pre-post measures 
obtained from the pupils taught. 

Prerequisites 

Other than the prerequisites for this modixLe cluster, there are no 
prerequisites fo^^^ this niudule. 

Pre -Assessment 

The pre-asseijscierit procedures for this module consist of two parts: 
(l) a pencil-and- paper test in which the intern: (a) describes the 
different t^'pes of lectures and recitations, their puirposo^, and their 
procedvires, and (b)^ lis-hs criteria used to assess the effectiveness of 
lectvires and recit/aticKC : and (2) a teaching sequence in which the intern 
will: (a) plan a lecture and a recitation for a group of elementary 
pupils, (b) teach *t^u'- .ectufe and recitation, (c) ev€Lluate the effectiveness 
of his lectiure ar ' . "station using criteria he has developed, and 
(d) evaluate the ^iveness of his lecture and recitation using pre- 

post pupil measu. .:s as the criteria. Part I will be administered and 
scored by the tee- 1 '^der or instructor j Part II will be judged by the 
team leader and tuc Assist and Assess Team. The lessons taught in Part II 
should be videotr • the videotape of the apprc^^ed lessons should be 
forwarded to the astructor. 

Learning Alterna ' »ives 

Tlie followir.. acti-.'ities should aid the intern in meeting the 
objectives of the iiicdul.:-: 

1. Read Chapter 5* "Teacher Initiated Techniques and Procedui'es , " in 
Methodology ir education by Richard K. Means, Colmbus, Ohio: 

C. E. Merril] .blishing Co2:ipany, I968. Call number is 
LB 1025, Mi^'M, 

2. Read Chapte^ ^ . "Classroom. Transactions," in Systematic Instruction 



2. 
3. 
h. 
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by W, James Pophani and Eva L. BeOcer, Englevood Cliffs, Nev Jersey: 
Prentice-Hall, Inc., 1970. Call nuraber is LB 1025.2. 

3. Read "illustrate the Lectiire," by Harold S, Davis in Educational 
Screen and Audiovisual Guide ^ March 19659 pages 20-21. 

h. Practice teaching lecture and recitation lessons under the 
guidance of your team leader. 

5. Meet vith the instructor in a seminar to discuss the lecture and 
recitation methods . Generate and share ideas for an effectiveness 
criteria checklist. A seminar could be held vhen requested by 
ten or more interns. 

6. In a peer-teaching situation, plan, teach, and evaluate a lect\are 
lesson and a recitation lesson. Obtain group members' evaluative 
feedback based on accepted criteria and peer learning. 

7. Observe experienced teachers teaching lect\are and recitation 
lessons; discuss their lessons vith them. ■ .r'~^^':\^ 

8. Hold an individual conference vith the instructor. In that 
conference , use the results of yo\ar teaching experience involving 
the lecture and recitation lessons, yo\ar criteria guidelines, and 
pupil feedback to determine the worth of the lect\are and the 
recitation as teaching techniques insofar as you are concerned. 

9. Design yovir own experience. 
Post-Assessment 

The post-assessment procedxares for this module consist of two parts: 
(1) a pencil-and-paper test in which the intern: (a) describes the 
different types of lect\ires and recitations, their p\arposes, and their 
procedures, and (b) lists criteria used to assess the effectiveness of 
lect\ires and recitations; and (2) a teaching sequence in which the intern 
will: (a) plan a lect\are and a recitation for a group of elementary pupils, 
(b) teach the lecture and recitation, (c) evaluate the effectiveness of 
his lecture and recitation using criteria he has developed, and (d) evaluate 
the effectiveness of his lecture and recitation using pre-post pupil 
measures as the criteria. Part I will be administered and scored by the 
team leader or instructor; Part II will be judged by the team leader and 
the Assist and Assess Team. The lessons taught in Part II should be 
videotaped; the videotape of the approved lessons should be forwarded 
to the instructor. 

Remediation 

Should it be necessary, the intern and the team leader or instructor 
would plan additional instructional experiences. 
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Objectives 

1. The intern will describe the nature, purposes, and operational 
procedures of a discussion lesson, 

2. The intern vi3.1 develop a list of criteria for determining the 
effectiveness of using a discussion approach • 

3. The intern will plan a discussion lesson. 

h. The intern will teach a discussion lesson and evaluate his 
performance in relation to criteria he has established. 

5. The intern vill evaluate his effectiveness at teaching a ^^-^ * >. 
lesson on the basis of pre-post measures obtained from the pupiXb 
. taught . 

Prerequisites 

There are no prerequisites to this module other than those to the 
modiile cluster. 

Pr e-As s es sment 

The pre-asses sment procedures for this module consist of tvc parts: 
(l) a pencil-and-paper test in vhich the intern: (a) describes the 
different types of discussion lessons, their purposes, and their procediu-es , 
and (b) lists criteria used to assess the effectiveness of discussion 
lessons; and (2) a teaching sequence in vhich the intern vill: (a) plan 
a discussion lesson for a group of elementary pupils, (b) teach the 
discussion lesson, (c) evaluate the effectiveness of his discxission lesson 
using criteria he has developed, and (d) evaluate the effectiveness of 
his discussion lesson usin^: pre-post pupil measures as the criteria. 
Part I vill be administered and scored by the team leader or instructor; 
Part II vill be judged by the team leader and the Assist and Assess Team. 
The lessons taught in Part II should be videotaped ; the videotape of the 
approved lessons should be forvarded to the instructor. 

Learning Alternatives 

The folloving should be helpful to the intern as he vorks to achieve 
the objectives of this module. 

1. Read Learning Discussion Skills Through Games by Gene Stanford 
and Barbara Stanford. Nev York: Citation Press, I969. 75 pages • 
In addition, you may vant to explore this topic further by reading 
one or more of the references listed on pages "jh and 75 of the 
book. 

2.. Read "Leading Discussion," Chapter Six in Improving Teaching by 

Edmund Amidon and Elizabeth Hunter. Nev York: Holt, Rinehart 

and Winston, I966, pages 103-127- 
3. Read "Discussion, Let's Talk It Over," Chapter Five in Thev All 

Heed to Talk by Wilma M. Possiem. Nev York: Apple ton-Cent ury- 

Crofts, Inc., 19^9, pages il9-66*- 



EKLC 
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Read the section entitled "Discussion" in Teaohing the Elementccry 
School Child by Lillian M. Logan and Virgil G. Logan, Boston: 
Houghton Mifflin Company, I961, pages 236-239. 

5. Read "Conversation and Discussion," Chapter 23 in Modem Methods 
and Techniques of Teaching by Gerald Alan Yoakam and Robert G. 
Simpson. Nev York: The Macmillan Company, 19^8, pages 3^9-359. 

6. View the following filjnstrips in tho Learm'r ; Center; 

a. 1,^^^-211. "Relation of Ideas to Communication." 

b. LR^~^12. "Relation of Interests to Communication." 

c. LRC-207. "Relation of Personality to Communication." 

d. L3C~208. "Hov to Converse." 

T. Observe a teacher noted for his ability to lead effective discussions 
discuss this topic -zith that teacher. 

6. Practice teaching a discussion lesson under the guidance of your 

team leader; modify your methodology on the basis of your discussions 
vith your team leader. 

9. Design your own expHTience. 
Po s t -As s ei3 sment 

The -Dost-assessment procedures for this modxile consist of two parts: 
(1) a peni-il-and-paper test in which the intern: (a) describes the 
different types of discussion lessons, their purposes, and their procedures, 
and (b) lists criteria used to assess the effectiveness of discussion 
lessons; and (2) a teaching sei^uence in which the intern will: (a) plan 
a discussion lesson f or groiip of elementary pupils j (b) teach the 
discussion lesson, (c) evaluate the effectiveness of his discussion lesson 
using criteria he has developed, and (d) evaluate the effectiveness of 
his discusB±on lesson using pre-post pupil measures as the criteria. 
Part I will l3e administered aiid scored by the team leader or instructor; 
Part II will be judged by the team leader and the Assist and Assess Team. 
The lessons taught in Part II should be videotaped; the videotape of the 
approved lessons shoxild be forwarded to the instructor. ^-t. 

Remediation 

The intern and his team leader or instructor would plan additional 
instruction if needed. 
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Rationale 

Traditiona.1 uyj n has been cla:. , oriented. That js, all 

members of a given class wo. .;ed to achieve the same objectives, experienced 
the same instruction, used the same materials, were evaluated in the same 
way, and were given the same time in which to complete assignments. In 
short, instructional experiences have been largely group oriented, teacher 
dependent, and teacher paced. Recently it has been recognized that pupils 
learn different things differently. This has led a variety of approaches 
to individualizing instruction. 

In simple terms, there are four major types of individualized 
instruction: (l) individually diagnosed and prescribed instruction, 
(2) self-directed instruction, (3) personalized instruction, and 
ik) independent study. The purpose of this module is to help the intern 
become competent in designing, implementing, and evaluating these approaches 
to individualizing instruction. 

Objectives 

1. The intern will describe the operational elements which characterize 
and distinguish: (a) individually diagnosed and prescribed 
instruction, (b) self-directed instruction, (c) personalized 
instruction, and (d) independent study. 

2. The intern will develop a list of criteria for determining the 
effectiveness of various approaches to individualizing instruction, 

3. The intern will design, implement, and evaluate at least two 

of the following forms of individualized instruction: (a) individually 
diagnosed and prescribed instruction, (b) self-directed instruction, 
(c) personalized instruction, and (d) independent study. 

Prerequisites 

While not required, it is recommended that interns complete 
GEN-001.00 (HOU) before attempting this module. 

Pre-Assessment 

The pre-assessment procedure consists of two parts: (l) a pencil- 
and-paper test in which the intern describes the operational elements 
which characterize and distinguish: (a) individually diagnosed and 
prescribed instruction, (b) self-directed instruction, Cc) personal!. .ed 
instruction, and (d) independent study, and presents a checklist of 
criteria for assessing the effectiveness of various approaches to 
individualized instruction: and (2) a series of instructional episodes 
in which the intern will design, implement, and evaluate at least two 
of the following forms of individualized instruction: (a) individually 
diagnosed and prescribed instruction, (b) self-directed instruction, 
(c) ^personalized instruction, and (d) independent study for a"t least six 
pupils in at least two different content areas. Part I will ne administered 
and scored by the instructor, part II will be evaluated ay the team leader 
and/or the Assist and Assess Team using the checklist developed in part I. 
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Learning Alternatives 

The following learning alternatives are provided to assist the intern 
in acquiring the competencies specified in this module: 

1. Read any part or all of Individualizing Instruction, Part I of 
the Sixty-First Yearbook of the National Society for the Study 
of Education edited by Nelson B. Henry. Chicago: University of 
Chicago Press, 1962. 

2. T{ea.d. Developing Individualized Instructional Material by Stuart R. 
Johnson and Rita B. Johnson. Palo Alto, California: Westinghouse 
Learning Press, 19T0. 

3. Read Assuring Learning with Self- Instructional Packages by ' 
Rita B. Johnson and Stuart R. Johnson. 

U. Read Individualized Instruction: Every Child a Winner by 
Gertrude Noar. New York: John Wiley and Sons, Inc., 1972. 

5. View any of all of the following slide-tapes distributed by the" 
Association for Educational Communications and Technology 
Washington, D.C., 1970; these materials are available in the 
Teacher Corps Resource Center, U50 Education Building. 

a. Filmstrip 1. "Individualized Instruction: Its Nature and 
Effects." 

b. Filmstrip 2. "Individualized Instruction: Its Objectives and 
Evaluation Procedures." 

c. Filmstrip 3. "Individualized Instruction: Diagnostic and 
Instructional Procedures." 

d. Filmstrip "Individualized Instruction: Materials and 
Their Use." 

e. Filmstrip 5- "Individualized Instruction: Its Problems and 
Some Solutions." 

f. Filmstrip 6. "Individualized Instruction: Recommendations 
for Implementation." 

6. Read any of the U6 "individualized Instruction Case Studies" 
distributed by the Association for Educational Communications 
and Technology, Washington, D.C., 1970. The case studies , 
described in brief pamphlet form, are located in the Teacher 
Corps Resource Center. 

7. Observe a teacher noted for his ability to individualize instruction 
cascuEs your observations with him. 

8. Practice individualizing instruction under the guidance of your 
team leader; use the teajn leader's feedback to revise your 
instru~tion. 
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9. Consult with the instructor concerning additional experiences 
which might be made available to you. 

10, Read any of the articles or books you find in Differentiated 
Staffing^ Non-Graded^ Continuous Progress^ Open Concept Schools: 
A Conrprehenaive Bibliogx^aphy \7hich you feel vould be helpful. 
The book was published by the Collet;e's Bureau of Education 
Research and Services in 1972; copies are available in the 
Teacher Corps Resource Center. You will find the references 
from the "Open Concept Schools" section to be especially helpful; 
especially: Jack V. Edling, "individualizing Instruction: The 
Way It Is — 1970," Audio-Visual Instruction y February, 1970, 
pages 13"-l6. 

11. Design your oto experience. 
Post-- Assessment 

The post-assessment procedure consists of two parts: (l) a pencil- 
and-paper test in which the intern describes the operational elements 
which characterize and distinguish: (a) individually diagnosed and 
prescribed instruction, (b) self-directed instruction, (c) personalized 
instruction, and (d). independent study, and presents a checklist of 
criteria for assessing the effectiveness of various approaches to 
individualized instruction, and (2) a series of instructional episodes 
in which the intern will design, implement, and evaluate at least two of 
the following forms of individualized instruction: (a) individually 
diagnosed and prescribed instruction, (b) self-directed instruction, 
(c) personalized instruction, and (d) independent study for at least 
six pupils in at least two different content areas. Part I will be 
administered and scored by the instructor. Part II will be evaluated 
by the team leader and/or the Assist and Assess Team using the checklist 
developed in Part I. 

Remediation 

Should it be necessary, the intern, his team leader, and the 
instructor would work together to design experiences which would help 
the intern achieve the objectives of this module. 
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Rationnl a 

Aci Echoola iiiove towai'cl individuc-^liaxni.: instruction, it ia foui-.d 
that individual and.'amall group vork thrivC3 in cai enviroivr.-.ont thn.t 
providoci on-soing loarnins cantor j. The learning .;.-.nte:' i.-; not jLn 
"interest" center where children go when they h.'Vc rinr.cherl thei- \ror> 
Tney are places vhero children do their vorlc— -..-here children ieaivx. If 
teachers arc to effectively, initiate .v.ore perGonaliiJation of the 
curriculim and of instruction » they niu^t be viliini; to use zettiw^^ ooher 
t-acxi line teacher-centered classroo:;., too of'cen noted for itr. em-ohasis 
on the teacher as the giver of lvnovlecI:^e vith pui^ilo the receivers . 
The elementary classroon which is or£saiised into* a learning renter 
environr.ent places the teacher in the role of a planner, a resource 
person, and a provider of learning experiences. If a teacher acknowledges 
tne need for a more individualized and personalized learning envirorunent 
for elementary school pupils, a classroom organization with learning 
centers is an alternative which shoiad* be explored. The purpose of 
this module is to help the intern become knowledgeable ai^d skillful 
in orgfuiizing and utilizing learning centers. 

Ob.iectivoa 

1. The intern will identify and describe types ef learning centers 
appropriate for elementary school children. 

2. The intern will describe the kinds of eq.uipment and materials 
that could most effectively be used in learning centers . 

3. The intern will describe the various groupings which might be 
used in learning centers. 

h. The intern will design a schematic model of a classroom which 
incorporates at least three distinct learning centers, and he 
will describe the purpose of each center. 

5. The intern will establish and operate a classroom which has 
at least three distinct learning centers to be used by all the 
children in the class on a daily basis for a period of at 
least one week with seventy-five percent of the children 
reporting positive feelings about using the centers ; should 
less than seventy-five percent of the children report positive 
feelings, the intern ■'rfill in-cerview them to discover the 
reason for their reactions; he will prepare a paper reporting 
their reactions , - <-. 

Prerequisites 

The intern should have completed GM-001.00 (HOU), GEN-002 00 (KOU) 
and GEN-OOli.OO (HOU) before attempting this module. ^ 

Pre-Assessment 

The pre-assessment consists of two parts: (l) the intern will 



26 



GS2;-005.00 (HOU) 
Page 3 



prepare a paper in vhich he (a) presents a schematic nodel of a 
classroon inco3:^oratijis c-t least three leai^ning centers , (b) descrioes 
tho piarposes of . the centers designed in the modol, (c) describes the 
typos of eq,uipiuent and materials appropriate for "use in tiie learning 
centers described^ and (d) describes, the types of groupings vhich 
might be appropriately used in the learning centers; and (2) the 
intern vrill establish and operate a classroosi vhich has at least three 
learning centers used by all of the pupils on a daily basis for a 
period of at least a veek vith at least seventy-five percent of those 
children reporting positive feelings aboui using tho centers , Should less 
than seventy- five percent of- the children report positive feelings 
the intern.' Vill interview them to discover the reason for their reactions; 
he vill prepare and subinit a paper reporting their reactions. The 
adequacy of the paper-or papers vill be judged by the tea^ii leader* 
Jhe adeq.uacy of the internes perfonaance vill be determined by the 
team leader vho^ following, at least one veek's operation of the 
centers ) vill interviov the pupils vho participated so as to dotoriidnc 
their feelings about tho centers. Suggested questions are: (l) can 
you tell me vhat you do in each of the centers ^ (2) do you like it 
bettor when the pupils are doing- several different things or vhen 
everyone is doing the sanie thing 5 and (3) would you rather do your 
work in the centers or as you did before? 

L earnin^^^ Alternatives 

The follo^vdng ai**e intended to assist the intern in achieving the 
objectives of the module. 

1. Read Tke Open Claae^^^oom by Herbert Kohl. New York: Vintage 
Books J 19T0. 

2. Eead section on interest centers .\n Individualized Instruction: 
Every Child a Vir:fie^i' by Gertrude Jifoar. Uev York: John Wiley 
and Sons 5 Inc.^ 19T2. 

3. Read Chapter ^ of The Open Classroom: Making It Work by Barbara Bl 
Boston: Allyn and Bacon j Inc. 5 1973. 

k» Visit a classroom vhich has learning centers: the matheiTiatics 
laboratory at Barrick Eleiinentary School or the district's Model 
School at the Atherton Campus ^ for example. 

5. Read "Organizing vith Learning Centers'* in the teacher's manual 
for the Language Experience in Reading Program. 

6. Attend a seriiinar Bieeting led by the Staff Development Specialist; 
the focus vill be on establishing learning centers. A 

seminar could be held at -''^.■^ r'-'-^uest of at least ten interns. 

7. Teach a group of pupil !,vided into at least three 
separate sub-groups > e.^cu w 26, in "issirailar activities 
simultaneously; do so under t. guidar.ce of your team leader. 

. Evaluate your effectiveness. 
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8. Design your o^/n eicooriences. 
Post- A:: s sir;en u 

The poGt-a33eS5:r.ent consiats of tvro parts: (l) the intern will 
prepare a paper in \mich he (a) presents a schematic nodei of a 
classrccr; incorporating at least three learning centers, (o) de^crihes 
the pTii'pose of the ceiiters desij^ned in the iTiodelj (c) deocrihcs t'ne 
types of eq.iiipraent and ^lateriais api:ropriate for iise in the learning 
centers described, and (d) describee the types of groupinj^s vhich 
night be appropriately used in the learning centers; and (2) the 
intern establish and operate a classroom vhich has at least 

three learning centers used by all c f the pupils on a daily basis 
for a period of at least a veek vith at least seventy-five percent 
of those children reporting positive feelings about using the centers. 
Should less than seventy-five percent of the children report positive 
feelings the intern \;111 interview then to discover the i*eason 
for their reactions ^ he vill prepare and sub^t a paper reporting 
their reactions. The adeciuacy of the paper-or papers will be judged 
by the team leader, (Dhe adeq.uacy of the intern's perrormence will 
be dotermned by the team leader vho, folloving at least one veek's 
operation of the centers, vill interview the pupils vho participated 
30 as to determine their feelings about the centers. Sxoggested 
questions are: (l)' can you tell lae vhat you do in each of the 
center;^, (2) do you like it better vhen the pupils are doing several 
different things or vhen everyone is doing the same thing, and (3) would 
you rather do your work in the centers or as you did before? 

Remediation 

Additional activities should be designed by the intern and his 
team leader. 
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Rati 



~.;io- ire :noviiig t.oward orfianizational pai -rn,? intended t.;> 
pror - r t -r^dividualization of instruct^r^n thrc . i use cf 
tern:-. /:±ng.. With the : tovrar'-d coinpc^-.ency^'by er\ c'cacatior.-. rxid 
dilT. —--ater-i staffing i: 5r;::. ols, mc 'e flexi e moc^ls for 

teacbin/ xear are crucial. ProvM^ions mu.jt be mad. : ::nore r^le::dble 
enviror-::c:ntr? - learaing and ar i:riate curricul:.:.: modification. 3 
which muiv ,eeds of pupils -ir individuals. 



coimni'cr.r.-:; < ? i 
curri:" ...^ ; anc 
for t:_,3 cr-'> 
gair - ^ re: 
anc ~r : 



semse of cojnmon 
pmsnt cjf 
:'..er su;Er,3,rt 
ng that ^pil 
litjy development 



per:cz.ii3 are 
desizrnad tc 
tean r^ttinr 



pproach off ers pe-^r support ^ fosters 
jvides for cooper£.tive activity in de 
special approaches to instruction. F 
ntion is found in the research indica. 
in the areas of ^tudy skills, persor 
u.;tment, and incre.wod daily attendance. 

dale is intenced tc familiarise the lear 
^^--recution of team Tieaching. Realizing ':::hat not all 
quipped to handle the team approach » t^s imodule is 
::3lp the intern evaluate how he functicrn^ within a 



vith the 



Obje ive> 

... u2ie ntern vill operationally define In writing the terim 
^ei - teaching" and describe in writing at least four team 
~ ea:c ing patterns. 

- , . ::tern will describe the advantages and disadvantages of 

t^v„.i taught lesson as opposed to an individually taught 

j : ..:tern will participate in a team planning session in a 

-^:^c^:led curriculum area. 

Tnr: Lntern will execute a team teaching lesson with at least 

5. I'^^o intern will assess his performance during a team teaching 
ile^son as compared to that of the total team teaching group. 

3. Hire intern will assess the degree to which the objectives of 
tihr team and the lesson were met. 



Pr^reci 



Ther 



no prerequisites to this module. 



Pre-Assessme:; 

The pre- 
vriiies a ttjii^^ 
describes z~ 
advantage I ....:„. 



ssessment procedure consists of two parts (l) the intern 

in which the intern defines the tsm ''team teaching," 
i^ast four team teaciiing patterns, nnii describes the 
disadvantages of team teaching, ar::':! (2) the intern 
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partis ipate 
at legist tv 
perfor^manr: 
which the c 
of the teajr. If- 
Assist end Ass 
as it needs in 
Team shculd us. 
should have tbt:: 
checklist. 



team Planning :. cession, exec 
r^, anr assesses the lesson 1 
perfo- ance of the -^eam as & . -if 
^Ives met. Part I shall be 

' Par t II shall ca done to t 

.-..^ '.Tean/vho may ask the intern, t: 
'"ter t: • make a valid assessment, 
.ae aio. -ched checiList in makini: 
^.teirr -espond xo tiia questions 



r tl:.at lesr.on v it^- 
i.er?ii^ of; hi? 
" and tlie degrr-^ •■:o 
':r,e to the satis'' notion 
satisfaction of '^'e 
rrovlde such evidence 
e Assist and A:Esess 
ei- assessment . nd 
Part B of the 



Learning Alterzii^.x V6 ;7. 

The folIc:sHix:_ s'-;^^ 
tc achieve tb:* ooh:- 



i be helpful experience:: as the intern artempts 
of this module. 



1. Read an;- :hcr irticles: or hooks you f:/.r: in DifjBveyiticzted 
Staffin::^, c-n-'G^^adedi Ccstinucus Progra: Open Concept L'ahco'c^: 
A :a y Sibliogv^^hy vhich you . -el would be helpful. 
The occ>'V£;r r Mished V- th-:^ Collegers Bureau of Education 
Re3ezr:2r i^. ^ ^-vices in 197-.. copies ar:^ eivailahle ir_ -::..ie 
Teacheir CoTnr ' e source Room. 

2. CojTcIette gh=^' .rt of or £.11 r. each of se^^en "team teE^::ing 
modiiles"" prrs?.^' ^d by J^aan . r^. DaZls-s : The Lesli P-ress , 
1971. • "Esn^^-is-l ly Module 1 wh->.: is prerequisite to t others 
and J^cdiole / v _ch is prereq-ui-- _^e to IModule VT. The materials 
are iii Te£.:'^.er Corps Resourree Rooir . 

a. Mcav^T? . "'Tr^e Background, Rrd.losor:r.y , and Purpose: of Team 

b- ModuLe ''The Roles of the :Profes::icr,al end Par£i:^i: afessional 

PerscTnnel in leam Teaching." 

c. Mo2-:ie^ nr.. "'I'laterials and Resources Suggested for I^am 
Tearh:^.^^ UndividuHlizec Instruction." 



d. Mod;. 

e. Modul 
Schoc 



17 ''Grouping Children for In;-?truction in Te.iir. Teaching." 
V. 'Team Teaching a: a Facil-^tator of the Nc raded 



f. Modul-^ V^. ''Evaluation of Team Teacning and Childre-^s 
Contiimic.- Trogress." 

g- Module TII. "Prerequisites for Goo: Planning Sessior.- in 
Team "T.eachi 

3^ View film, "Team Teaching on the Elerie: .nry Levels" Santa Moni-s. 
California: Bailey Film Assciiates, 19" ^ Film is available in 
Teacher Corn:5 Eirsource Room. 



Observe a teaching situHizi.on and/:-^ a team planning session 

involving a t^^. thought to if^ effect : ; discuss your observations 

with tenr: ^u^-^^yts . 
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5. Practice tean pLmning and/or team teachin* .^uid:^. of 
team leader; disjuss your performance and team rjeiubers 
vrth team leaders and fellov team members. 

6. Participate in a discussion with your tear z . c^zn lea5er; 
generate criteria you vould use in assessijir ' -planning 
and teaching. Refer to checklist which is i-^-:.ac:rrr 

T. Design your own experience. 

? Qs:3 -As se s sment 

The post-assessment procedure consists of twc pri r-f (l) the 
intern writes a paper in which the intern defines -Ir l "team 
teaching/' describes at least four team teaching razTwerr , and describes 
the advantages and disadvantages of team teaching' ai^d i') the 
intern participates in a team planning session, e:"5cir:^ - r^iat lesson 
with at least two peers, and assesses the lesson ^er-r: : Ms 
performance, the performance of the team as a who!/ : , or^:: v. 
degree to which the objectives were met. Part I s. :-ll I done to 
the satisfaction of the team leader. Part II shal. be - le to the 
satisfaction of the Assist and Assess Team who may i-ic ^n.- intern to 
provide such evidence as it needs in order to make . ya"l^d assessment; 
the Assist and Assess Team should use the attached -ectkilist in 
making their assessment. 

Remediation 

An^'- additional activities which might be need-;ai sliiculd be 
designed by the intern and his team leader. 
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-^•'^ * . . No 



'^er ... No 



1 . I l: I'^i JJ'^^-]iit)e.TS the 

cv->ic;>-^ plar,s ^or the 
5:>^ex:^:^^ instructional 

sr^^e Vi^^r c:^ini0Jas on . , . i^o 

ttt^Her^s ^^lated to the 

^ • Dc^ th^ tr^^iubej-s s^^Pport 
ti^^ ac^io^^ Of the tee-n 

ob^^a^ned? 

5. Ic? the tU^^bers sI^Q-i^e 
i-^^^ioHsi^^.lity ira tea-hing 
HK^^^ th^n one gr^^P 

6- Lr^Jhe ^ev^^Ders sl^a^^e Yes ...... . j,r^ 

ir^Vuot/^^nal aicJs and ' ' ' 

7. Do t:he iD^^bers sY^^^e the yes ...... No 

se^lc^^ the teacher 

6. Dc; t:he ui^^l)ei*s s^end yes ...... K^- 

ac^^^u&t^ "t^ime on personal • • • c 

pjZ-^s ^'^^r group Planing 



...... . . . . , . No 



Yes 



^ . . • Nc 



9. bo "f^he r^^^bers t&K^ 

r^e^i^'onsil^iaity for sr.iaring 

10- I: ^<he >n^^Wrs se^^^ Yes 

r^.^-^ble Placement of ' ^ 

s:^-:>^^^r)ts ^c:?Tigst r^^&ers 

11. Do riri^^^ers utilize y^s 

"jth^ ^hy^>^^3- i*esot^ce3 No 
adV^^ta^^^^Usly? 



i-C'^ .or (H:.)U): Appendix Tee:-:. Te&atd-g Checlili.r-:. (Cc-ntinued) 



Be .'.e rniein: 3 ers grv-v l:*er: . . , . lHo 

pr . e.. lor 'illy as a resv^'.t 
oi iJx: planning? 



I>: thi: .;;:::i:nbers seek to i No 



a- 137 :r:v inexperienced 



„-r±ers share V es No 

d: ■^^z.z.r la and evaluatior. 
Tt ...lUiirr coricernir.;: 

Dc ■::~e -3::ribers observe Yes . . - . No 

an:i ar^. ./~e actual teaciiin.' 
si .lat^,::.™ of each menber 



Pleas v ier crlte the structure c;/ sequence of ac: .vi : ies in the T)lanning 
sessic-. 



Did fi^.-j te:3r. leader sesm to e.::::-x: i-age participation and interaction of 
te=r. rnerrrDerr" If so, plefi^e a-32cribe hovr. 



?le/?^e iescr--be how th- plar: -..ng session reflects t e goals of tea:n 
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Rationale 

There vas a time vhen a teacher was esrpe-ted to be "all things to 

S t?;^'-^' ^^'..^^^ P^^^"^ °^ ^^^.es vhich fell 

i^.^;,!^ ^^ Teacner." ^3 other things, planned and conducted 
xns.ructaon, ordered supplies and materials, iesigned end xaught the 
Ms ^.S?? r^"^' evaluated pmpil progress, vas the only instructor 
hxs pupils had during a school year-end m^he every year. H'- also 
very Often built the fire in the morning, svept the floors, aid tainted 

resBonS-nn^J'; °^ "^^^ ^^^^^^^^^ ^^^-'^^ "^^^^^^in 

ed,^^n? ^*^^'\5T f^^'^^^P^^ed vhile others ha-^e been added.. Many 
educators argue that at as net now possible f^^r the teacher to play 
all of tnese roles veil; indeed, there may roles he is not at 
all compexent to play, . it nay taOce several people-each vith 

a different set c£ responsibilities and. fim.=tions— to insure t.hat 
tl J.^^t l''^ '''■^ effectively played. !2he patterns of orsanization 

in vhich teaching personnel have differing responsibilities ar-s called 
differentiated staffing patterns. The purpose of this module is to 
neip xhe intern become an effective part of a differentiated staff. 

Ob.iecti ve£ 

1. The intern vill describe at least thr-ae patterns of differentiated 
staffing, their purpc3es, their benefits, end thair ODerational 
procedures. 

2. The Intern viil describe the types of respousibiliatier. e.ach 
staff member has in et ''east three patterns of dif f-rertiated 
staffing. 

3. The intern will describe and defend a cifferentia-..---- .itoiffing 
pattern he feels vould be ideal far his school, its Hfcaff, and 
its pupUs snd vill describe the role he would pls^v i-n that 
pattern. 

The intern 11— depending upon izne nature of his scmool E.etting: 
(a.) participate as a menber of a differentiated staf^'^ for at 
least one yeek,_keep a detailed log describing his responsibilities 
during that period, and .evaluate his performance; or (b) observe 
a member of & rl. fferentiated staff for at least one f ull school 
day, keep n cet,.ilcd log describing that perso^i's resr.onsibilities 
during ohat psrr-od, an ^ evaluate tha.i person's p&rfc^rmce. 

Prerequisites 

^r,"^ ^xerciuisitcs to this module, but it is sux^ested that 
GEN^OS oO^HOUr ^^''''^ "^"""^ ^^"^"^ ^ GSN-006.00 (mjy and 



P re-Assessment 

The pre-assessment procsdmre consists of -vo parts: (l) a series 
of brief papers— or a single paper in which the intern: (rj describes 
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at leiF^t thrv-d patterns of differentiated staffing, their purposes, 
their benefits , and their operational procedures, (b) describes the 
tjTpes af responsibilities each staff member has in at least three patterns 
of diifi'eren-^iated staffing, and (c) describes and defends a differentiated 
^affimg pattern he feels would be ideal for his school, its staff, end 
Its pupils and describes the role he vould play in that pattern • and 
(2) depending ^pon the possibilities available, the intern either: 
Ca) participators as a member of a differentiated staff for at least one 
veek^ Ikeeps a detailed log describing his responsibilities during that 
period^ ;and evaluates his perfonnance , or (b) observes a member of 
a differentiated staff for at least one full school day, keeps a 
detailed Ic^ describing that person's responsibilities during that 
period,, and e^'aluates that person^ s performance. The adeq.uacy of the 
Part I report vill be Judged by the instructor. With regard to Part II » 
tr::e teeir. leader vill determine vhether the intern shall do Option A 
(participation) or Option B (observation); the team leader vill judge 
tzz^a adequacy cf the intern's performance in this regard. 

T -Hrning Alternatives 

TSie follcving instructional experiences are intended to assist the 
inzerTL in achieving the objectives of the module. 

L. Read Differentiated Staffing by James Cooper. Philadelphia: 
W. Saunders Company, 1972. 1^7 pages. 

2, Read Differentiated Staffing: The Mesa Approach. Mesa, Arizona: 
The Arizona-Mesa Differentiated Staffing Consortium, 1971. 26 
pages. In addition, you may want to read one or more of the 
reference vorks listed in the pamphlets bibliography. 

I.. Read any of the references listed in Differentiated Staffing^ 
Non-Graded^ Continuous Progress^ Open Concept Schools: A 
Comprehensive Bibliography published by the Bureau of Education 
Research and Services of the College of Education, University of 
Houston, 1972 • Copies are located in the Teacher Corps Resource 
Center. In this regard, note particularly works by Dvight V. Allen 
and Fenvick W, English, 

View slide-tape presentation "Differentiated Staffing," produced 
by the School Personnel Utilization Leadership Training Institute, 
iijnherst , Massachusetts (Undated publication). A copy is located 
In the Teacher Corps Resource Center. 

5. Read Strategies for Differentiated Staffing by Fenwick V. English 
and Donald K. Sharpes , Berkeley, California: McCutchan Publishing 
Corporation, 1972. This is an excellent book written by authors 
with first-hand experience with differentiated staffing. 

6, Observe a differentiated staff in action; try to determine the 
roles played by various personnel; check your perceptions with 
that staff as you later talk with them about their individual 
and collective responsibilities. 
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?. Participate as a member of a differentiated staff if your school 
situation vill allow it. After several days, analyze your role 
vith the help of your teen leader. If you are not able to 
participate because of the organizational pattern in your school, 
write a description of the roles and responsibilities you night - 
have as a member of a differentiated staff. Discuss your 
perceptions with those of your team leader. 

8. Bead "Differentiated Staffing/' in Nation's Schools^ Volume no. 
LXXV, June 1970, pages U3-1^6. 

9. Read "Differentiated Staffing: Some Questions and Answers," by 
James Cooper in National Elementary Principal^ Volume no. LI, 
January 1972, pages U9-5U. 

10. Read Differentiated Staffing^ by Richard A. Dempsey and 

Rodney P. Smith, Prentice^Hall Inc., Englewood Cliffs, New Jersey, 
1972. 

11. Design your own experiences. 
Post -Assessment 

The post-assessment procedure consists of two parts: (l) a series 
of brief papers—or a single paper in which the intern: (a) describes 
at least three patterns of differentiated staffing, their purposes, their 
benefits ,^and their operational procedures, (b) describes the t^^es of 
responsibilities each staff member has in at least three patterns of 
differentiated staffing, and (c) describes and defends a differentiated 
staffing pattern he feels would be ideal for his school, its staff, 
and its pupils and describes the role he would play in that pattern; 
and (2) depending upon the possibilities available, the intern either: 
(a) participates as a member of a differentiated staff for at least one 
week, keeps a detailed log describing his responsibilities during that 
period, and evaluates his performance, or (b) observes a member of 
a differentiated staff for at least one full school day, keeps a detailed 
log describing that person's responsibilities during that period, and 
evaluates that person's performance. The adecjuacy of the Part I 
report will be Judged by the instructor. With regard to Part II, the 
team leader will determine whether the intern shall do Option A 
(participation) or Option B (observation); the team leader will judge the 
adequacy of the intern's performance in this regard. 

Remedi at ion 

Should it be necessary, the intern, his team leader and the instructor 
should design any additional instruction which might be deemed appropriate 
in helping the intern meet the objectives of the module. 
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Rationale 

Althounia research studies have be»n sor^vh^t 0-..+ . 
tne effect open concept clP.ssrooiP. org^ii^tJ^r hi f 
Ptupil^ , there seems to be a gener.° art.-nS. h ""^'^ ieanaing cf 

vhich suggests that ve shaJl tee '"rf I- educators 
or .„ concei^t api^ro-c^--^ Ihf • exementaiTv- sclicols usinc 

have increasirr valu- tS \ f c°"cept settin.- vili 

■help interns"aiJlb:-^;;.de:3l°'dinf ^ - intended^tc 
&cix.i 1,1 — -^aers^anding ana experience. 



ives 



^. The Intern vill evaluate the effectivenec,-, ,r h.- - 
organi nation on the bnsls of pupil fe^dba;], 
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In order to ^Icmonr.tmte his achic-v-ment of tho 
'"Odulo, tho intern will; (1) prena c ,v r?.r objectives of thin 

operational viewpoint- and (o) "."v [ v . Philosophical mid an 
clQsaroon throe hou?g a dav for ^t ? ? ""'^ "i^^" =°"=-^Pt 

do thl. 1« a tLm aituatio^/°At the "nd oTtr''' e^ncourageS to 

vlll doflcrlbo orally or in writinrMffn ? experience, the Intern 
or th. approach, /n additio^ (J)''^ effoctivene.. 

or the week-long experience Ltb videot'ioS aSr?^rt^rf^'^'""^"' 
video or audiotape intervievc with J ilnllT * """'^^^ ^'^"^ i»-t<irn mwjl 
all Of pupilB-in vhicrthnv J?" PUJ^I Ir.-prcfor.-tb.l v 

operate on open concept claonro«m nif \ f . ''^ 

of thlB roddback—intern t3erpf.«H ,.n« , i f °" ^^'^ ^•'"^'^^ ^^ll 
nnd direct ob.orvationa. ^i^«-'°taped episodes . taped interviews. 
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Iti or.lor (,o iiKvl. the olvlooti vo:-. oi' Mio iiuMul.^, tlie int.'ni ri.-ht 
.>n,vvv in uny or a.l.l of the followiiu: inotyxK-lioiml iu'tivitie.- : " 

1. Read .r/zf Open Classroom by Herbert Kolil. New York- Vint'v-e 
Books, 1970. i^iK. \intai,e 

2. Read T/ze Ope>? Claaaroom: Makinq It Work by Barbara Foit- 
Boston: Allyn and Bacon, Inc., 1973. ' .. ■. 

^' rnSV^^ excellent film "Whafs New at School," produced by 
CBS News and distributed by Carousel Films, Inc. A copy of the 
siuding 252! ^"''P" Resource Center, Education 

Road any of the references in the "Open Concept Schools" section 
of IhffovanHated Staffing, Ncn~Gmded, Continuous Fvo.rce,, 
Opcn^ Concapi Schools: A Corq^v.,hon,ivc. Pmio(jr>crphu publishod bv 
tho ma-oau of Education Rooearcli and Porvioer. of tho folK-'o ' 
of f-Muontion, University of Houston. , " . 

VI I. nil opon concept ola.'^nroom. Pi tunuu^ vouv oh^^orvit. ion-, 
with ilio tcachor or teachers, invroived. Taik to the pupil /about 
Wiolr reaotionn if you can necuvo pc.rnilr.sion to do .0 

6. Attend a nemlnar conducted by the Staff Development t'pooi ali sU. . 

7. Practice ut3inf^ an open concept approaoli mider the fuud'vnce 
of your team leader; you may want to videotape tlie ^e-vUon 
Pineuoa your reactions with your team leader. 

8. Rend "Open Education in Imported from Enfiland: An Interview with 
Jonny C. y^^droao and A. N. Tappalardo," .-^cw Yovk Unlvc^ 
EduoaUm QMavtarly (Undated), copies are located in the Teacher 
Corps Resource Center. ii-acnui 

^' Concept of Open Education," by Fwald B. Nyquist 

JSsS'etIa'."' ^''"•"'^ Soptcmbo^IpTi, 

10. DesiRn your own experience. 

P o R t A a_ge g n m ent 

Tn order to dtMiiontitrato hio achievement of the oblectlveo of thi-i 
.nodule. tJ>e intern will, {i) p^.^p^ve a brief paper in wh IcrL^ en h bo . 
open concept eJas.room nrfin^I.atlon from both \ phnopop cai ',u m 
nparation.1 vi^vpoint; and (n) ...ntnbllnh and operate an open co e^ 
Plnjsrno,n three hpurn n-dny for at lon„t one week; h-> U encour- .e to 
tn f\l ^".f ^e^^^it^'^^'i'^n- At the end of the o^^j.o lonoe the In er 
will daeeriba orally or in vrltinK hin impron.lonn of tho effect JoSe. 
ef tha approach. In addition: (l) at loaot two tventy-mim te eplnodes 
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of tlio woi*U-loiif, oxpiM'loiioo must l>e vidootctpod, i\\u\ (:M tho ::Ur:'!i v./.'s-l 
vidoo (M* umiioinpo ititorviews with at ."lons^t ton ot* hiv- pupili- — vvo:VraV:y 
aJl of his^ pupi.l:^ — iTi which they discup:? pupil reactiy.Mi5? to tii<? oxrerie:K*o. 
'Hio t.oam loader will determine t]^e len^Ttli of time the intern i? to 
oporabo un open concept classi'oom not to l>e less tlian one voek :uid vi.!] 
Judr;o the adequacy of the intern's performance on the basis of all 
of tlrls feedback — intern perceptions, videotaped episodes, taped 
interviews, and direct observations. 

Remediation 

Should it be necessary, the intern should design additional instruction 
with the help of his teaJn leader. 
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HaLlonnl e 

Tliere is a growing feeling that it is the home which is the 
primary factor in the child's academic success. The idea of the parent 
as a teacher-^-^not schoolteacher but as a hometeacher^-mal^es it necessaiy 
for the two, schoolteacher and hometeacher, to be and act as a teajri. 
The parents play a most important role in making school and learning 
relevant in the life of their child. This being true*, parents and " 
teachers must work together so that they may together help the child reach 
his full potential. That is, help him become a well-adjusted, happy, 
active person vho is able to cope with and capitalise on whatever life 
brings . 

One way in which parents and teacher become a team vho are able to 
work together is througli individual and group conferences. The 
cooperation which results from such meetings is necessary if the teacher 
is to be most, effective in helping children. The purpose of this module 
IS to help the intern to be better able to conduct parent-^teneher 
conferences which lead to home-school relationships beneficial to 
children. 

Objectives 

1. The inl will list things he needs to know and do in preparation 
for a parent-teacher conference and during a parent-teacher 
conferer re . 

2. The intern will conduct at least one conference with one or 
both parents of one of his pupils; he will: (a) obtain 
information and develop insight which he will use helping a 
pupil who is having a learning and/or behavior problem; 

(b) report the progress of the pupil by sharing samples of 
pupil work over a period of three or four weeks; and./or (c) seek 
information and support thnt will aid him in better motivating 
a pupil even though the pupil is doing passing work. 

3. The intern will conduct a group conference with parents of his 
pupils; the intern will: (a) discuss briefly his teacliing 
goals and objectives, methods and procedures that he used 

and his expectations of pupils; (b) solicit the help of 
parents in reaching goals and objectives; and (c) give parents 
an opportunity to ask questions and make suggestions;, every 
attempt should be made to get as many parents as possible to 
attend. 

1+. The intern will make a visit to the home of one of his pupils 
and make a report to team leader; this report will include the 
types of things the intern saw which he felt facilitate the 
child's learning at school and those which do not. 

Prerequisites 

There are no prerequisites to this' module. 
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Pre - As sessment 

In order to de ' ii trate competency relevniiv to the objectives of 
this module, the in:. - must in settings selected by the intern ai)d 
approved by his Asa..; - and Assess Team: 

1. Hold a meet:aiG with his Assist and Assess Team in which he 
discusses the advantages of parent-teacher conferences, 
acceptable and unacceptable teacher behavior in parent-teacher 
conferences, the things a parent is likely to know about child 
from the teacher, and the things he has in common with the 
parent. 

2. Conduct a conference Judged successful by his Assist and Assess 
Team with a parent in which he: (a) gains insight and information 
that he will use in helping a pupil who is having a learning 
and/or behavior problem; (b) discusses the progress of a pupil 
and shares saTirples of pupil's work; ani/or (c) gains support 

and information useful in helping a -p'cAl perfora on his 
ability level even thcu^h pupil is doir:g passing work. 

3. Conduct a ^oim conferHnce Judged successful by his Assist 
and Assess ^ar. witK psrents in which he discusses briefly his 
goals, objetrrlves, clezr^room methods and procedures, and 
expectations pupils' znd in which he solicits the help 

of parents 

Hold a conference Judged successful by his Assist nud Assess 
Team with r -:T:il and parent in which he tries to help a pupil 
solve a pre i v i;: 

As noted, in e: , n.se the adrsquacy of the intern's performance is 
to be Judged by the . ^ and Asssss Team. The Assist and Assess Team 
should specify the r ; -e the intern is to provide and the criteria 
which are to be use. :udging his competency in this regard. 

Learning Alternative 

1. Read Pcvr -t-Tnaehev L -nfevences by Virginia Bailard and Ruth 
Strang. ?w I'^rk: McGraw-Hill Book Company, 196ii, pages 3^36. 

2. Read Tec -levr and Parents by National Public School Relations 
. Association, './achington, B.C., pages 1-9 and pages 35^1.a. 

3. Read Education for Child Rearing by Orville G. Brim, Jr. 
New York: The Free Press, I965 , pages 17-75. 

h. Read Elementary Teacher's Guide to Working with Parents by Helen 
Hefferman and Vivian Todd. West Nyack, New York: Parker Publishing 
Company, 1969. 

5. Discuss the subject of parent-teacher conferences with your 
community representative and/or a group of parents and secure 
information you feel would help you hold a successful conference; 
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use this "oonrorencc" to pmotice in aceordonee with your ideai^ 
re/Tiurdinp nppvoprinte tenchor oonrevoncijif^ behaviors. 

6. Discuss tht- subject of parent-teacher conferences with vour 
team leader or another teacher wlio is effective at meeting with 
parents; secure information which would hel-o you hold a successf-;" 
conference. ' " 

7. Design your owii experience. 
Post-Assessment 

In order to demonstrate competency relevant t. -n- obiectives 
of this module, the intern must in settings select-.. ' the intern and 
approved by his Assist and Assess Team: 

1. Hold a meeting with his Assist and Assess Te^sr. -n which he 
discusses the advantages of parent-teachsa- conferences, 
acceptable and unacceptable teacher behavior - -nirsnt-teacher 
conferences, the things a parent is likely-^ inr-,r about child 
from the teacher, and the things he has in commor vith the 
parent. 

2. Conduct a conference judged successful hy j-is As-'^ and Assess 
Team with a parent in which he: (a) gains insigr- amd infomation 
that he will use in helping a pupil who is havinr z learning 
and/or behavior problem; (b) discusses the progre.-s of a pupil 
and shiares snjuples of pupil's work; ajid/or (c) grir.- stipport 

and information useful in helping a pupil perform or- ?!is' 
ability level even though pupil is doing passing work" 

3. Conduct a group conference judged success f.;.! bv his Assist nnd 
Ac.so:«s Toam with parents in which lie discuE-es" briefly his 

goals, objectives, classroom methods and procedures, mid expectations 
of pupilr, imd in which he solicits the help of parents. 

h. Hold a conference judged successful by his Assist and Asse.ss Tecun 
with pupil and parent in which he tries to hel-o a pupil solve a 
problem. 

As noted, in each case the adequacy of the intern's performance is 
to be judged by the Assist and Assess Team. The Assist and Assess Tea:n 
should specifV the evidence the intern is to provide and the criteria 
which are to be used in judging his competency in this regard. 

Remediation 

If necessary, have an individual conference with your team leader and 
discuss reasons for not being able to achieve objectives of module; plan 
additional instruction accordingly. 
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Teachers are extremely busy persons. Unfortunately, nuch of tho 
teacher's time is spent on non-instructional tasks— i^ecordkeeping chores 
bus duty, counting the milk money, finding out hov many Vant the spaghetti 
platter for lunch, and reminding the teacher next door that he has yet 
to pay his teacher association dues. And then there are -he 
extra-curricular activities which are supervised, the fE:jlty meetings; 
to attenc.^, the after:3chool home visits, and the PTA neet^ngs. Sonic 

"I-I'i ""1"'^^^ "^^^ ''"■^^ ^^""^^ ^"^^ ^^^^ ^' c:ommitment; 

s-ill others take tl-aie, commi'Tremt , and a certain an-unr of skial. 

uood recordkeeping fallr intc the last of these cate.^ori- vs mid constitutes 
tnc .ocuji of this tnodule. Thst is, the primary emphasif i:^ on tlie 
3kil_ oZ i'Seping gcrd records. 



Ob^le:- iv^ 

intern will demor, rate tlie ability to properly mid nocuv;;tely 

-•ceep . • ...iloving Houstor ndependent School District r-oovd forms: 

(a) - ...rrrdr of attendance h) tho permanent record crird ; (c) the 

reaui.i,: pr,..gress record ciir ■ (il) the test record card; (e) the 

c:urau:ati_vc health record ca J; (f) the report card; .and (p) the pupil 
referral r,; -et. 

Prerfc luisitas 

ITiere are no prerequisites to this module. 

Pre-; 3sess~ -^nt 

In accordance with the jonditions specified in the objective cf tlii--- 
modu;j, th- intern will present evidence to his team leader that he is 
able uo appropriately complete: (l) records of attend^uioe, (r) pernianeni 
record cards, (3) reading progress record cards, ()() test record o-,rd- 
(5) cimuilaxive health record cMi-ds, (6) "sohoo] subjootr" aJid "trait--" 
attitudes, and habits" areas of report carols, and (7) rmnl ivi'orr-,1 ' 
sheets. ^ - » 

Learning Alternatives 

The following ai-e intended to help the intern achieve tho ob1octive«; 
of the moduie. 

1. Under the guidance of your team leader, practice fillin^j out 
the various pupil record forms a Houston Independent Scliool 
District teacher is expected to be able to complete.' 

2. Des..,gn your cvn experiences. 
Post-Assessnent 

In acccrdance with the conditions specified in the objectives of 
this nodule, the intern will present evidence to his team leader that he 
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U\ nb\c Lo approrr-ir-tcly romplcto: (l) records of attendcu.jo, (.^) i>er::i:uiont 
record (^ards , (3) ^r^adlno: pro£;re:;r record cards, (I4) test record 
cnrdi;, (5) tMimulative ho .Ith record cards, (6) ''school subject?'' and 
"traits, attitudes, ar:d Viabits" areas of report cards. aiid'(T) pupil 
referral sheets. 

Remediation 

Additional instructicn would be decided upon Lv ae intern ai:id 
his team leader. 



ERLC 
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Rationale 

This instructional module is intended to help teacher education 
students, teacher interns, cmd inservice teachers understand eight 
models of teaching. 

Evidence to date indicates that there is no single teaching strategy 
which has been identified as the one best approach • Rather, it seems far 
more reasonable to suggest that teachers should explore a variety of 
possible approaches and develop from those a wide repertoire of strategies 
from which to select for each particu3.ar situation as dictated by the 
nature of the learner and the learning goals , This module affords the 
student with an opportunity to explore eight models of teaching, each 
of which reflects a different approach. After he or she has developed 
an understanding of these models, the student will be able to select 
that which is most appropriate for a given situation. Other modules 
will help the student develop those competencies which are needed if 
the models are to be used in working with children. 

Objectives 

The student will describe each of the following models of teaching 
with regard to its purposes, structure, operational procedures, teacher 
roles, pupil roles, and support systems: (l) inductive teaching model; 
(2) inquiry training model; (3) developmental model; (U) advance organizer 
model; (5) group investigation model; (6) non-directive teaching model; 
(7) classroom meeting model; and (8) operant conditioning model. 

The student — when presented with examples of teaching sequence — will: 
(1) identify each sequence according to the model of teaching it depicts; 
and (2) explain his decisions by pointing out elements which are 
characteristic of the model selected and not characteristic of the 
models not selected* 

The student — when presented with examples of instructional objectives- 
vl.ll: (1) identify a model of teaching which is oriented tovsird the 
iiolilevement of that type of learning goal; and (2) defend his selection 
by comparing it to the other alternatives. 

Prerequisites 

Before attempting this module, the student should have demonstrated 
his ability to write instructional objectives and to design lesson plans. 

Fr e -As s e s sment 

Pre-assessraent procedures consist of a pencil-ond-paiper test in which 
the student is asked to: (l) describe each of eight models of teaching 
Hocording to its purpose, structure, operational procedures, teacher roles, 
pupil rolen, and support systems; (2) identify each of a series of teaching 
noquenceo according to the model of teaching it represents and defend his 
iteleetlon by comparing it to the other alternatives; and (3) select a 
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modol of teaching appropriate to each of a seriei^ of instructional objectives 
nnd defend his selection by comparing it to the other alternatives. The 
test will be administered and scored by the instructor; a score of ninety 
percent is considered passing. 

Learning Alternatives 

1. Read the attached materials which describe in brief form each of 
the eight models of teaching explored in this module. 

2. Read the following chapters in Bruce Joyce and Marsha Weil, Models 
of Teaching. Englewcod Cliffs^ New Jersey: Prentice-Holl, Inc., 
1972: 

Chapter 2. "Group Investigation," page 36. 
Chapter 7. "An Inductive Model," page 123. 
Chapter 8. "Inquiry Training Model," page 137. 
Chapter 10. "Advance Organiaier Model," page 165. 
Chapter 11. "Developmental Model," page 181. 
Chapter 12. "Non-Directive Model," page 210. 
Chapter 13- "Classroom Meeting Model, page 222. 
Chapter 16. "Operant Conditioning," page 271. 

3. Read any of the following original sources, each of which describes 
one of the models of teaching examined in this module: 

a. Inductive Teaching Model: Hilda Taba. Teaohev*8 Handbook for 
Elementary Social Studios. Reading, Massachusetts: Addison- 
Wesley, 1967. 

b. Inquiry Training Model: J. Richard Suchman. Inquiry Box: 
Teacher's Handbook. Chicago: Science Research Associates, 1967. 

c. Advance Organizer Model: David P. Ausubel. The Psychology of 
Meaningful Verbal Learning. New York: Grune & Stratton, 1963. 

d. Developmental Model: J. lU Flavell. The Developmental Psychology 
of Jean Piaget. Princeton, New Jersey: Van Nostrand Reinhold, 1963. 

e. Group Investigation Model: Herbert Thelen. EducHition and the 
Uimm (pvwt. Nt>w York: Harper & Row, i960. 

f. Non-Directive Model: Carl R. Rogers. Client Centered Therapy. 
Boston: Houghton Mifflin, 1951. Especially Chapter IX, "Student- 
Centered Teaching." Also: Carl R. Robers. Freedom to Learn. 
Columbus, Ohio: Charles E. Merrill, 1969. 

g. Classroom Meeting Model: William Glasser. Schools Without 
Faili4re. New York: Harper & Row, 1969. 

h. Operant Conditioning Model: B. F. Skinner. Verbal Behavior. 
New York: Appleton-Century-Crofts , 1957- 

I4. Design your own learning alternative. 



52 



GEN-011.00 (HOU) 
Page k 



I'oiit-anrionttmcnt prooodut'cs conr»lub of a pcnclJ -tu\d~papor ter>t in which 
the MludctiL Id auked to: (l) desci'ibe each of eight models of teaching 
according to its purpot^e, structure, operational procedures, teacher roles, 
pupil roles, and support systems ; (2) identify each of a series of teaching 
sequences according to the model of teaching it represents and defend his 
selection by comparing it to the other alternatives; and (3) select a 
model of teaching appropriate to each of a series of instructional objectives 
and defend his selection by comparing it to the other alternatives. The 
test will be administered and scored by the instructor; a score of ninety 
percent is considered passing. 

Remediation 

Students who experience difficulty in passing the post-assessment 
should meet with the instructor to plan further instruction as appropriate. 
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